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The theme of accompaniment, in PVNC’s Strategic Plan 2021-2025, is about “taking the
time to walk alongside one another to listen, and in doing so, to transform. If the global
pandemic has taught us anything, it is that the road ahead is unpredictable and it is more
important than ever that we walk this road together” (Strategic Plan 2021-2025, p. 2).
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Introduction

On January 27, 2000, the Minister of Education announced the government’s plans for
improving the quality of special education programs and services in Ontario and for ensuring
greater accountability in the area of special education. The document, The Standards for
School Boards’ Special Education Plans, describes the province-wide standards that school
boards must meet when developing their special education plans. These standards support
the government’s goal of ensuring that exceptional students in Ontario receive n



The intent of the consultation process and the development of the Peterborough Victoria
Northumberland





EQAO Results for Students with Special Needs (excludes students identified as
Gifted)

2021-2022 EQAO Board Results are available through the link below:
https://www.eqao.com/report/?i_㈀ᄀe?oᕐ爅爅

https://www.eqao.com/report/?id=53&mident=67067
http://www.pvnccdsb.on.ca


SPECIAL EDUCATION PROGRAMS AND SERVICES

The Board’s General Model for Special Education

P





● prepares a parent guide to provide the parents with information about special
education programs, services, and

ces,



● follows board policies and procedures regarding special education;
● maintains up-to-date knowledge of special education practices;
● works with special education staff and parents to develop the IEP for an exceptional

pupil;
● provides the program for the exceptional pupil in the regular class, as outlined in the

IEP;
● communicates the student’s progress to parents;
● works with other school board staff to review and update the student’s IEP.

The Special Education Teacher, In Addition To The Responsibilities Listed Above
Under “The Catholic School Teacher”:

● holds qualifications, in accordance with Regulation 298, to teach special education;
● monitors the student’s progress with reference to the IEP and modifies and/or

accommod�t’s
n





child is eligible to register in Junior or Senior Kindergarten. The Principal and possibly the
resource teacher meet with the parent and child at the school or preschool setting to
observe the child. A history of the child’s needs is gathered and requirements for
equipment, resources and personnel are identified. For high needs children, this process
should occur in February or March, prior to their first September at school. Other
professionals who are involved with the child may also provide input into program or
placement decisions. Once the necessary data has been compiled, the school and Special
Education Services staff meet to determlကe



teacher. The teacher also uses this opportunity to make anecdotal observations of the child.
Junior Kindergarten children enter school on a staggered basis, in small groups, allowing the
teacher to give each student more personal attention on their first day, and to give students
a more relaxed introduction to the classroom environment.

Policies and Procedures on Screening, Assessment, Referral, Identification, and
Program Planning For Students Who May Be In Need Of Special Education Programs
and Services
Students experiencing difficulty; the results of the inventory and screening assessment and
staff/parent/community agency in-put are discussed with the School Resource Team. All
Kindergarten teachers have a copy of “Predicting and Preventing School Failure” by Marvin
L. Simner, which addresses concerns raised by the Teacher’s School Readiness Inventory.
All Special Education Resource Teachers have a copy of “Promoting Reading Success” by
Marvin L. Simner, as well as “Phonemic Awareness in Young Children” by Marilyn Adams
and The Phonological Awareness Kit. Programs are tailored to meet the needs of each
child. The degree and extent to which a program is adjusted will vary from child to child.
For example, it may be necessary to accommodate the entire program or just one aspect of
it. Modifications to curriculum depart from regular grade level, age-appropriate curriculum
expectations. Therefore, modifications are only recommended for inclusion in an Individual
Education Plan with a thorough understanding of the student’s difficulty; consent of the
parent/guardian/care-giver and an IPRC, if applicable.

The following are sample indicators of the need for program accommodations:
● the child has a limited background of experience and general knowledge;
● the child is experiencing learning difficulties in one or more areas of the program;
● the child is exhibiting behavioural difficulties;
● the child has difficulty attending;
● the child is having difficulty relating to/getting along with others;
● the child is overly shy or overly compliant;
● the child has speech or language difficulties;
● the child has a vision or hearing deficit;
● the child displays gross or fine motor difficulties;
● the child’s first language is other than English.

Program extensions which surpass regular grade level, age-appropriate curriculum
expectations may also be required for the child who is advanced in one or more areas and
displays some of the following characteristics:

● the child is socially adept and demonstrates maturity in interpersonal relationships;
● the child displays acute curiosity and is rarely satisfied with superficial explorations;
● the child learns rapidly and easily with very little repetition;
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Procedures for Providing Parents with Notice That Their Child Is Being Considered
For A Special Education Program and Related Services If the Child Is Not Referred To
an IPRC
Some students may require an accommodated IEP even if they are not identified as
exceptional. An Individual Education Plan (IEP) outlines their program and is reviewed each
term. Parents are involved in the development and review of the IEP. Where�
ed
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Early Intervention Strategies That Are Used



● be surrounded with print in various formᔑ܀e



● manipulate plastic or magnetic letters;
● dictate labels, sentences, stories to go with paintings, drawings, constructions
● use writing informally in the course of daily activities
● have access to a variety of picture dictionaries, word lists;
● write cooperative stories based on experiences;
● develop an awareness of letter-sound relationships by:

FZ hearing language and then seeing it in print
FZ seeing her/his own words and sentences in print
FZ hearing language while following the print;

● write daily using topics of his/her own choice
● engage in both shared and independent writing;
● write for different purposes;
● learn the conventions of print (e.g., capitals, punctuation)
● use word processing

The early or advanced writer should also be provided with opportunities to:
● write to other age peers with similar abilities;
● keep a personal dictionary and journal;
● extend the writing process through probing, questioning, and feedback;
● be encouraged to use advanced vocabulary and detailed description.

�&�R�J�Q�L�W�L�Y�H�D�Q�G�0�D�W�K�H�P�D�W�L�F�D�O�' �H�Y�H�O�R�S�P�H�Q�W

Provide the child with increased opportunities to:
● initiate his/her own activities;
● plan and use time;
● share her/his personal plan with others;
● listen to the plan of others;
● engage in open-ended tasks;
● engage in sensory experiences (e.g., listening to music, modelling with claycl碑钀a �sng;
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deaf or deaf-blind students, or to one of the Provincial Demonstration Schools for
students with severe learning disabilities

● application to a Care and/or Treatment, Custody, and Correctional Program (CTCC)
may be undertaken.

Requirements of Regulation 181/98
The Education Act requires that school boards provide, or purchase from another board,
special education programs and services for their exceptional pupils. This regulation
provides information about the Identification, Placement and Review Committee (IPRC) and
sets out the procedures involved in identifying a pupil as “exceptional”, deciding the pupil’s
placement, or appealing such decisions when the pare
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Where Are The IPRCs Held?
The IPRCs within the Peterborough Victoria Northumberland and Clarington Separate
School Board are held at local schools.

Who Is Identified As An Exceptional Pupil?
The Education Act defines an exceptional pupil as “a pupil who’s behavioural,
communicational, intellectual, physical or multiple exceptionalities are such that he or she is
considered to need placement in a special education program.” Students are identified
according to the categories and definitions of exceptionalities provided by the Ministry of
Education.

What Is A Special Education Program?
A special education program is defined in the Education Act as an education program that:

● is based on and modified by the results of continuous assessment and evaluation;
and

● includes a plan (called an Individual Education Plan or IEP) containing specific
objectives and an outline of special education services that meet the needs of the
exceptional pupil.

What Are Special Education Services?
Special education services are defined in the Education Act as the facilities and resources,
including support personnel and equipment, necessary for developing and implementing a
special education program.

What Is An IEP?
The IEP must be developed for a student, in consultation with the parent. It must include:

● specific educational expectations;
● an outline of the special education program and services that will be received;
● a statement about the methods by which the student’s progress will be reviewed; and
● for students 14 years and older (except those identified as exceptional solely on the

basis of giftedness) a plan for transition to appropriate post-secondary school
activities, such as work, further education and community living.

The IEP must be completed within 30 days after the student has been placed in the
program, and the principal must ensure the parent receives a copy of it.

How Is An IPRC Meeting Requested?
The principal of the student’s school:

● must request an IPRC meeting for the student, upon receiving a written request from
the parent;

● may, with written notice to the parent, refer the student to an IPRC when the principal
and the student’s teacher or teachers believe that the student may benefit from a
special education program.
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Within 15 days of receiving a written request, or giving the parent notice, the principal must
provide a copy of the board’s Parents’ Guide to Special Education to the parent, as well an
acknowledgement of the parent’s request and a written statement of approximately when the
IPRC will meet.

May Parents Attend The IPRC Meeting?
Regulation 181/98 entitles parents and
de



What Happens At An IPRC Meeting?
● the chair introduces everyone and explains the purpose of the meeting.
● the IPRC will review all available information about the student. They will:

FZ consider an educational assessment;
FZ consider, subject to the provisions of the Health Care Consent Act, 1996, a health

or psychological assessment conducted by a qualified practitioner if they feel that
such an assessment is required to make a correct identification or placement
decision;

FZ interview the student, with the parent’s permission, if the child is less than 16
years of age, if they feel it would be useful to do so; and

FZ consider any information that the parent submits about their child or that the
student submits if he or she is 16 years of age or older

● the committee may discuss any proposal that has been made about a special
education program or special education services for the student. Committee
members will discuss any such proposal at the parent’s request, or at the request of
the student if the student is 16 years of age or older;

● parents are encouraged to ask questions and join in the discussion;
● following the discussion, after all the information has been presented and

considered, the d㤀pecial
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Educational and Other Assessments

The Peterborough Victoria Northumberland and Clarington Catholic District School Board’s
Special Education Plan provides information on the types of assessment tools used within
the board, including educational assessments for students who are in need of special
education programs and services.

Assessment and evaluation are integral parts of the education process that identify the
needs of students and measure effectiveness of programs presented.

Assessment of students starts when the child is first enrolled in school and continues
throughout the student’s school career. Assessment is an ongoing process that includes
evaluation of daily progress, identification of student needs, and the relationship of these
needs to effective program modification. Assessment as an integral part of delivery of
educational services may result in an altered program designed to increase student success
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4. behaviour scales (strengths and needs in behavioural, socio-emotional and social
functioning at school)

When the information is gathered, it will be interpreted in order to understand why the
student may be experiencing learning or adjustment problems at school. There will be a
case conference held at the school involving relevant school staff, parents or guardians and
outside personnel (if required). The purpose of the conference is to share and discuss the
assessment findings and recommendations. Sometimes, it is appropriate to include the
student as part of the conference. A written assessment report will be made available for
the school’s Ontario Student Record (OSR) file, the parent or guardian and copies will be
maintained in the Special Education Services department office. Parents have the right to
request additional copies for other professionals with signed consent.

The assessment findings could result in:
● development or revision of an Individual Education Plan (IEP) including
● program accommodations and modifications in the classroom
● resource support at the school
● special education identification through the Identification, Placement and Review

Committee (IPRC)
● additional support services (behaviour resource, speech – language pathologist,

occupational therapist)
● a psychological diagnosis of a disorder such as a learning disability or an intellectual

disability

A parent guide to psychological assessment is provided when parents receive the consent
form. Additional copies are available from the school or through the Special Education
Services Department at the Education Centre.

Speech-Language Assessments
Students who experience speech-language difficulties may be referred by the School
Resource Team (SRT) to the Special Education Resource Teacher for individual
administration of the Speech Screening Tool and / or the Language Check�e
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When the information from the Speech Screening Tool and/or Language Checklist is
referred to the Speech-Language Pathologist from the Board, consultation takes place
between the SERT and SLP to confirm the student is appropriate for an assessment. If the
referral is appropriate, the SERT submits referral paperwork and notifies the parent of the
referral.

Once the paperwork is received by the SLP, the SLP contacts the parent to discuss the
assessment and obtain informed verbal consent. The SLP signs the parental consent form
and the SERT sends the consent form home for the signature of the parent or legal
guardian. Informed consent (verbal and/or written) is obtained before the assessment is
administered. The parent guide to Speech and Language Services and the parent guide to
the Personal Health Information Protection Act are provided when parents receive the
consent form.

The Speech-Language Pathologist is a registered member of the College of Audiologists
and Speech-Language Pathologists of Ontario. The Board’s Speech Language Pathologist
uses a variety of standardized and non-standardized assessment tools for speech and/or
language. The assessment tools assess receptive language, expressive language including
phonological awareness skill development, and articulation. The assessment is completed
within the school year. Assessment results/reports are discussed with and sent to parents
and school personnel.

Information from these assessments result in:
● individualized treatment initiatives to improve a student’s listening, speaking, reading

and writing skills
● referral to additional support services (outside agencies) that work with non-speech

communication, articulation/speech sound production, fluency disorders, voice and
resonance disorders

● program accommodations and modifications in the classroom
● resource support at school
● revision of an Individual Educational Plan

Assessment results are confidential and can only be released to agencies beyond the
school with the written consent of the parent/guardian.
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staffing levels if changes in personnel are occurring. Wait lists are managed by this initial
referral screening process; support of each school’s educational programming process
across the regions of the Board and then by priority of the assessment case.

How Requirements for Obtaining Parental Consent Are Met Prior To Conducting the
Assessment
Whenever a referral is made for a Psychological assessment or a Speech –Language
Assessment. School staff ensure that
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Home and
Community Care
Support Service –
School Health
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Occupational
Therapist
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or school; Home
and Community
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Specialized
Health
Support
Service

Agency or position
of person who
performs the
service (e.g.,
HCCSS, board,
staff, parent,
student

Eligibility criteria
for students to
receive the service

Position of
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determines
eligibility to
receive the
service and the
level of support

Criteria for
determining when
the service is no
longer required

Procedures for
resolving disputes
about eligibility and
level of support (if
available)

Nutrition Home and
Community Care
Support Service
School Health
Support Services,
Nutritionist /
Dietician

Service is required in
order to enable the
child to attend
school; OHIP #; need
is identified by
attending physician
(Ministry of Health)

CHome and
Community Care
Support Service,
Case Manager

Child has reached
the treatment goals
established by
Home and
Community Care
Support
Servicepersonnel

School Resource Team
process; Case
Conference including
Home and Community
Care Support Service
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Board
Speech-Language
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Language
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the treatment goals
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Pathologist.
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Conference
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Health
Professional

Feeding Home and
Community Care
Support Service,
School Health
Support Services,
Health
Professional;
Educational
Assistant under
the direction of
the designated
Health
Professional
and/or parent

Service is
required in order
to enable the
child to attend
school; OHIP #;
need is identified
by attending
physician
(Ministry of
Health)

Home and
Community Care
Support Service,
Case Manager;
School Resource
Team – principal,
special education
resource teacher,
classroom teacher

Child has reached the
treatment goals
established by Home
and Community Care
Support Service
personnel; School
Resource Team and/or
parent decides there is
no longer a need

School Resource Team
process; Case
Conference
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School Resource Team
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Support Services,
school health support
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health care
professionals
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Professional
and/or parent

51 | Page



Persons Coordinating Specialized Health Support Services in School Settings:
Northumberland County Special Education Consultant
Municipality of Clarington Special Education Consultant
Peterborough (St. Peter’s) Special Education Consultant
City of Kawartha Lakes Special Education Consultant

The School Principal, Special Education Resource Teacher and school assigned Special
Education Consultant coordinate the specialized health support services in PVNC school
settings.
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A Disorder that is characterized by deficits and impairments in multiple areas of development. They include impairment in
social, communication and the presence of restricted and repetitive patterns of behaviours, interests and activities. The
specific disorder significantly interferes with the student’s academic and social functioning in the educational setting. The
disorder is diagnosed by a qualified practitioner. (Definition Revised May, 2015)
�&�K�D�U�D�F�W�H�U�L�V�W�L�F�V

Students who are identified with this exceptionality may exhibit some or all of the following characteristics:
● impairment in verbal (both expressive and receptive) and nonverbal communication;
● lack of appropriate social or emotional interaction with others;
● failure to develop peer relationships;
● lack of make-believe-play or social imitative play;
● restricted, repetitive and stereotyped
eeti�
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A disorder in language formulation that may be associated with neurological, psychological, physical
lso
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The Ministry of Education defines a Learning Disability as one of a number of neurodevelopmental disorders that
persistently and significantly has an impact on the ability to learn and use academic and other skills that:
● Affects the ability to perceive or process verbal or non-verbal information in an effective and accurate manner in

students who have assessed intellectual abilities that are at least in the average range;
● Results in (a) academic underachievement that is inconsistent with the intellectual abilities of the student (which are at

least in the average range) and/or (b) academic achievement that can be maintained by the student only with
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An unusually advanced degree of general intell�䀀D
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A learning disorder characterized by: an ability to profit educationally within a regular class with the aid of considerable
curriculum modification and supportive service; an inability to profit educationally within a regular class because of slow
intellectual development; a potential for academic learning, independent social adjustment and economic self-support.
�&�K�D�U�D�F�W�H�U�L�V�W�L�F�V

Students who are identified with this exceptionality may exhibit some or all of the following characteristics:
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A condition of such severe physical limitation or deficiency as to require special assistance in learning situations to provide
the opportunity for educational achievement equivalent to that of pupils without exceptionalities who are of the same age or
developmental level
�&�K�D�U�D�F�W�H�U�L�V�W�L�F�V

Students who are identified with this exceptionality may exhibit some or all of the following characteristics:
● an on-going condition that limits physical functioning and requires sustained assistance to
evelopm
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A combination of learning or other disorders, impairments, or physical disabilities that is of such a nature as t�t
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students with sensory needs in regulating their sensory systems. This Snoezelen® Room is
one strategy which is frequently used to support learning goals in the area of self-regulation
and anxiety management. Participants experience increased self-control, enhanced
self-esteem and reduced tension.
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PVNCCDSB Individual Education Plan

Reason for Development of IEP
Regulation 181/98 requires that an Individ�









Special Education Program
The Special Education Program page is completed for each modified subject/course and/or
alternative program.

Current Level of Achievement
For current level of achievement, the mark or letter grade for the most recent Provincial
Report card for each subject or course with modified expectations is recorded, and the
grade level of the expectations that were assessed is identified. If the modified expectations
were taken from the regular grade curriculum but with significant changes to the number
and/or complexity of the curriculum, the curriculum grade level can be followed by a “MOD”
for modified expectations.

Current level of achievement for an alternative skill area is a description taken from the
latest alternative report.

Annual Program Goal
The annual program goal is a goal statement that describes what a student can reasonably
be expected to accomplish by the end of the school year in a particular subject, course or
skill area. Annual program goals need to be expressed as observable, measurable
achievements. For example:

● In mathematics, John will complete half of the expectations at the Grade 3 level.
● In reading, Pat will improve decoding and comprehension skills to the Grade 4 level

as measured by the Informal Reading Inventory.

Learning Expectations
Learning expectations indicate, by reporting period, the knowledge and/or skills the student
is expected to demonstrate and have assessed. The minimum requirement during the IEP
development phase (first 30 school days following the date of placement) is the recording of
the learning expectations for the first reporting period. Subsequent learning expectations
must be added at the beginning of each reporting period. Learning expectations must be
added at the beginning of each reporting period. Learning expectations are to be written in
such a way that the student and parent are aware of the specific knowledge and/or skills that
the student can demonstrate independently, given the provision of appropriate assessment
accommodations. For modified expectations, the curriculum grade level from which the
learning expectations are dev─seon爀ra
ev─reni�at
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Teaching Strategies
Teaching strategies support the student in achieving his or her learning expectations. List
only those strategies that are different for this student from those used with other students.
Examples may include;

● teach visual strategies, like diagrams to represent content, for note making;
● allow the student to tape lessons for more intense listening at a later time;
● provide advance organizers to help the student structure the reading content.

Assessment Methods
State the assessment method that will be used to assess the student learning outlined in
each learning expectation. Assessment methods for a subject, course or alternative
program should represent a range of methods and techniques and incorporate the
previously recorded assessment accommodations. F







Useful strategies to encourage participation of students, parents and community
representatives are listed on pages 11, 12 and 15 of the Ministry of Education Guide,
Transition Planning: A Resource Guide (2002).

C. Developing the Transition Plan

Each Transition Plan should include the following steps:

Goals – which reflect both a vision for the student as an independent, responsible and
productive adult and his or her realistic strengths, needs and interests. Goals should be
attainable and strike a balance among the student’s ideal vision of the future, the limitations
or barriers to realization and the extent to which the limitations may be overcome by actions
or support.

Actions – current and future, which are required to achieve the goals and which build on the
student’s strengths and needs. Actions may change depending on the student’s placement
and will be more clearly focused in later years as the student approaches school-leaving.
Actions should be described in clear language.

Responsibility – of the student, parents, educators, support professionals, agencies,
services and support systems for each action and their documented agreement to accept
that responsibility. The team leader should obtain consent and confirm responsibilities of all
persons or agencies identified in the plan.

Timelines – should be recorded for the implementation of each action. Anticipated actions
for future years should be identified to clarify progression towards goals, test
appropriateness of planned actions and alert team members to future responsibilities.

A Transition Plan Checklist is available as a stand-alone form to assist in tracking many of
the routine actions involved in assisting exceptional students in planning their transitions to
post-secondary activities. This form may be used throughout the secondary years (grades 9
to 12) and should be attached to the IEP. The steps of the checklist are explained in the
supplementary Transition Plan Checklist Guide.

Since development of self-advocacy skills are important for exceptional students undergoing
transitions to post-secondary activities, it is important to incorporate appropriate support as
part of transition planning. Further resources in this area are listed on page 22 of the
Ministry of Education Guide, Transition Planning: A Resource Guide (2002). Additional
learning expectations and resources are listed on page 26.

Further ideas to assist participants of the transition planning team are listed in Tips for
Transition Planning.

D. Following Transition Planning

Transition Plans may affect other school planning. The goals and actions of a transition plan
may assist the development of the IEP and alter curriculum expectations in order to assist
the student in meeting his or her goals.
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In the event of a lack of consensus, the normal process for resolution in matters of special
education are followed: Contact the Curriculum Chair of Special Education and the School
Principal.

All documentation is included with the IEP. As a minimum, each plan includes details of the
goals, actions, responsibilities and timelines for accomplishing the actions. In many cases,
the Transition Plan will be included as a section of the IEP. In cases of longer Transition
Plans, the separate plan may be attached to the IEP. The IEP including the Transition Plan
must be sent to parents and the student (when the student is 16 years or older) within 30
school days following the IPRC. All documentation pertaining to the IEP and the Transition
Plan are stored in the student’s OSR, unless the parent objects in writing.
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Tips for Transition Planning
To improve transition results for students with exceptionalities, transition team members
must work creatively. Many services exist in every community. If transition team members
cultivate relationships with these resources and combine successful teamwork methods with
available services, they will be able to create dynamic individual plans. Here are some tips
to help the development:

�6�W�X�G�H�Q�W�V

● Write down your long-term goals and what you think you need to do to reach these.
● Read your IEP and transition plan and decide if the plan is being implemented.
● Learn about your disability, how to explain to people your strengths, and how ask for

reasonable accommodations.

�)�D�P�L�O�\ �0�H�P�E�H�U�V

● Observe your son or daughter’s independent living skills, work behaviours, social
involvement, dreams, and hopes.

● Help your child learn about his or her disability and how to ask for support he or she
needs.

● Research post-secondary options.
● Research agencies within your community which will assist with work placements.

�6�S�H�F�L�D�O�(�G�X�F�D�W�R�U�V��

● Talk to students and families about transition services.
● Provide youth with step-by-step activities that familiarize them with the IEP process

and prepare them to take active roles. School or Agency Administrators
● Evaluate transition services in your system.
● Make a phone call to develop a new community agency contact.
● Set up a meeting with staff members to learn each person’s expertise in transition.

�9�R�F�D�W�L�R�Q�D�O�(�G�X�F�D�W�R�U�V���(�G�X�F�D�W�R�U�V��

● Offer to provide a tour of your program and share your knowledge and expertise in
job competencies, job development, and job placement.

● Develop a plan to coordinate your work-study program with all the special education
community based work programs.

�*�X�L�G�D�Q�F�H�&�R�X�Q�V�H�O�O�R�U�V��

● Promote self-advocacy skills that would promote success in post-secondary
education or employment settings.

● Ask post-secondary representatives about services for students with disabilities.
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● Continuously evaluate the student’s progress
● Adjust goals, expectations, and strategies as necessary

5. Review and Update the IEP

● Update the IEP periodically (at least once per reporting period)
● Review and update the IEP at the end of each reporting period and when the student

transfers to another school
● Store the IEP in the Ontario Student Record

IEP Dispute Resolution Process
Collaboration is important to ensure that each member of the team has a common
understanding of the student’s strengths, interests, and needs. Each team member
understands the student in a different way and can lend a different perspective. By

the





For more information, check the Ministry of Education website.

Quality improvement plan

2003 IEP Review
�%�D�F�N�J�U�R�X�Q�G

The Peterborough Victoria Northumberland and Clarington Catholic District School Board
[PVNCCDSB] participated in the Ministry of Education [MOE] 2001 review of Individual
Education Plans. Forty Individual Education Plans from the PVNCCDSB were reviewed by
the MOE. Twenty-two elementary level IEPs and eighteen secondary level IEPs were
among the sample.

The 2001 IEP Review made the following recommendations:

● Update the IEP template to meet MOE standards.
● Detail a clear link from psychological assessment data to education programs.
● Annual program goals should be measurable and tailored to meet unique student

needs.
● Strategies should not be generic. Strategies in special education are specific to the

student and different from standard teaching strategies.
● Accommodations should be clearly indicated. General accommodations for all

subject areas do not need to be listed separately and repeated for each subject or
program area.

● There is not a clear distinction between accommodations and modifications.
● Distinguish between assessment methods and accommodations.
● Include EQAO information in the template.
● The Transition Plan needs to be included for students who have attained age 14

years. Partnerships with community agencies and postsecondary institutions needs
to be mentioned in the Transition Plan.

● There should be a record in the IEP of parent consultation.
● The IEP dates need to be clarified.
● Document the involvement and responsibility of the Principal.
● Show evidence that the IEP is a working document which is continually updated.
● Include placement note in the IEP.
● Note the reason for developing the IEP.
● Use MOE categories of identification.
● Strengths and needs statements about students need to be educationally focused

and framed.
● The current level of achievement needs to be included in the IEP.
● Include the most recent IPRC date on the IEP.
● Move assessment data ahead of strengths and needs.
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ACTION – This item is included in the revised IEP.

�0�R�Y�H�D�V�V�H�V�V�P�H�Q�W�G�D�W�D�D�K�H�D�G�R�I�V�W�U�H�Q�J�W�K�V�D�Q�G�Q�H�H�G�V��

ACTION – This matter is under discussion with Principals, Vice Principals and Student
Services Staff. It will likely be undertaken in the next revision of the IEP template.

2003 MOE Provincial IEP Review
The following recommendations were included in the 2003 IEP Review:

● Link the IEP to the Ontario provincial curriculum. �ÜIncluded in all PVNCCDSB

professional development in-services about developing Individual Education Plans.
● Link psychological assessment data to student’s curriculum strengths and needs.

These items inform and shape the program plan. �ÜPart of PVNCCDSB in-service

about IEPs and committee discussions.

● Individual Education Plans are individual, not generic. �ÜPVNCCDSB is looking at the

impact of pull down menus in the review of the IEP template and ways that in-service
can address this matter.

● The connection from the IEP to the provincial report card should be transparent.

�ÜThe information from Page C25 of Special Education: A Guide for Educators is

included on the provincial report card for students with IEPs which include

modifications. �ÜPrincipals are requesting that IEPs are sent home with the provincial

report card.

● IEPs are working documents. �ÜPrincipals are asking teachers to review IEP during

the assessment and reporting period; to note student progress and difficulty on the
IEP and to revise the IEP as necessary.

● IEPs which include alternate program expectations need to show the human
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● Modification or alternate programs are decisions which need to be undertaken

seriously. �ÜIn PVNCCDSB, every attempt in Special Education is made to reach the

age appropriate grade level. l



● Develop a process to measure how developed IEPs meet the MOE Standards for

IEPs. �ÜThis recommendation will guide the next step of monitoring the IEP

development; assessment and review process.

Summary
The Special Education Advisory Committee of the Peterborough Victoria Northumberland
and Clarington Catholic District School Board reviewed the Quality Improvement Plan on
June 15, 2023. The Special Education Advisory Committee is satisfied with the Quality
Improvement Plan as presented.

2009 IEP Review
As a result of the recommendations from the Ministry of Education’s IEP Collaborative
Review in the fall of 2006, the Board underwent a review of our own IEPs in 2008-2009 to
see how we can improve upon supporting students with specific learning needs.

Boothroyd Dewar and Draffin – Special Education Consultants were hired to review IEP
from each elementary and secondary school to see if they were written in such a way that
they linked to the students’ report cards and assessment reports. This was a key
recommendation from the Ministry in 2006, as well as moving towards the use of the new
Ministry web-based IEP template.

Following the review, the following observations were made:
● Move toward full implementation of the ministry’s IEP electronic template.
● Include current educational and /or functional assessments by the classroom teacher

and/or SERT in the assessment data section.
● List only key instructional, environmental and assessment accommodations, as well

as those permitted for EQAO assessments.
● Ensure that the current (baseline) level of achievement provides a specific

benchmark from which to measure future progress. In most cases, this comes from
the report card of the previous June.

● Express annual program goals for language, mathematics and alternative skill areas
in observable and measurable terms.
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Provincial and Demonstration Schools in Ontario

Provincial Schools and Provincial Demonstration Schools:

● are operated by the Ministry of Education;
● provide education for students who are deaf or blind, or who have severe learning

disabilities;
● provide an alternative education option;
● serve as regional resource centres for students who are deaf, blind, or deaf-blind;
● provide preschool home visiting services for students who are deaf or deaf-blind;
● develop and provide learning materials and media for students who are deaf, blind,

or deaf-blind;
● provide school board teachers with resource services;
● play a valuable role in teacher training.

W. Ross Macdonald School: School for the Blind and Deaf-Blind
W. Ross Macdonald School is located in Brantford and provides education for students who
are blind, visually impaired or deaf-blind. The school provides:

● a provincial resource centre for the visually impaired and deaf-blind;
● support to local school boards through consultation and the provision of special

learning materials, such as Braille materials,
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● Centre Jules-Leger in Ottawa (serving francophone students and families throughout
Ontario)

Admittance to a Provincial School is determined by the Provincial Schools Admission
Committee in accordance with the requirements set out in Regulation 296.

These schools provide elementary and secondary school programs for deaf students from
preschool level to high school graduation. The curriculum follows the Ontario curriculum
and parallels courses and programs provided in school boards. Each student has his or her
special needs met as set out in his or her Individual Education Plan (IEP).

Schools for the deaf:
● provide rich and supportive bilingual/bicultural educational environments which

facilitate students’ language acquisition, learning, and social development through
American Sign Language (ASL) and English;

● operate primarily as day schools;
● provide residential facilities five days per week for those students who do not live

within a reasonable commuting distance from the school.

Transportation for all students attending an English Language Provincial or Demonstration
school is coordinated through the student’s school board.

Each Catholic school has access to the PVNCCDSB Special Education Services
Department which provides:
consultation and education advice to parents of deaf and hard-of-hearing children and
school board personnel;
information brochures; a wide variety of workshops for parents, school boards, and other
agencies;
an extensive home-visiting program delivered to parents of deaf and hard-of-hearing
preschool children by teachers trained in preschool and deaf education.

Peterborough Victoria Northumberland and Clarington Catholic District School Board
currently has 6 students attending Sagonaska Provincial School, and 2 students attending
Sir James Whitney School.
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Provincial School Contacts
Teachers may obtain additional information from the Resource Services departments of the
Provincial Schools and the groups listed on the following page.

Provincial Schools Branch, Ministry of Education
Provincial Schools Branch
255 Ontario Street South
Milton, ON, L9T 2M5
Tel: (905) 878-2851
Fax: (905) 878-5405

Schools for the Deaf
The Ernest C. Drury
School for the Deaf
255 Ontario Street South
Milton, ON, L9T 2M5
Tel: (905) 878-2851
Fax: (905) 878-1354

The Robarts School for the Deaf
1515 Cheapside Street
London, ON, N5V 3N9
Tel: (519) 453-4400
Fax: (519) 453-7943

The Sir James Whitney
School for the Deaf
350 Dundas Street West
Belleville, ON, K8P 1B2
Tel: (613) 967-2823
Fax: (613) 967-2857

School for the Blind
W. Ross Macdonald School for the Blind
350 Brant Avenue
Brantford, ON, N3T 3J9
Tel: (519) 759-0730
Fax: (519) 759-4741
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School for the Deaf, Blind & Deaf-Blind
Centre Jules-Leger
281 rue Lanark
Ottawa, ON, K1Z 6R8
Tel: (613) 761-9300
Fax: (613) 761-6301

Provincial Demonstration Schools
The Ministry of Education provides the services of four provincial Demonstration Schools for
Ontario children with severe learning disabilities. These schools are the following:

Amethyst School
1515 Cheapside Street
London, ON, N5V 3N9
Tel: (519) 453-4408
Fax: (519) 453-2160

Centre Jules-Leger
281 rue Lanark
Ottawa, ON, K1Z 6R8
Tel: (613) 761-9300
Fax: (613) 761-6301
TTY: (613) 761-9302 or 761-9304

Sagonaska School
350 Dundas Street West
Belleville, ON, K8P 1B2
Tel: (613) 967-2830
Fax: (613) 967-2482

Trillium School
347 Ontario Street South
Milton, ON, L9T 3X9
Tel: (905) 878-2851, Ext. 321
Fax: (905) 878-7540
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Each Provincial Demonstration School has an enrolment of forty students. The language of
instruction at the Amethyst, Sagonaska, and Trillium schools is English; at Centre
Jules-Leger, instruction is in French.

Application for admission to a Provincial Demonstration School is made on behalf of
students by the PVNCCDSB Board, with parental consent. The





Transcribers (for blind
students)

0

Interveners (for deaf-blind
students)

0

Auditory-verbal therapists 0
Behaviour Resource Worker

(BRW)
0 Bachelor of Psychology

Autism Spectrum Disorder
BRW

0 Bachelor of Psychology, Training from
Geneva Centre for Autism

Communicative Disorder
Assistant

0 Communicative Disorders Assistant
Qualification

Child & Youth Worker 0 Child and Youth Worker Certification
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Secondary Schools (6)
Special Education Staff FTEs Staff Qualification
Teachers of Exceptional Students
Teachers for Resource-withdrawal
programs

15 Special Education Part 1

Teachers for self-contained classes 13 Special Education Part 1



Staff Development

Goal of the Special Education Staff Development
The goal of the Department specifically related to staff development is to:

● Provide opportunities for classroom teachers to learn how to program for specific
exceptionalities while establishing a clear understanding of the child’s special
strengths and needs.

● Expand opportunities
if



Methods of Determining Priorities in the Area of Staff Development
Priorities are determined by a Board report about the exceptionalities present within the
schools; Intensive Support Amount approved previously by the Ministry of Education, the
Student Support Standards cla�r



Ways in Which School Board Staff Are Made Aware of the Board’s Special Education
Plan and of Professional Development Opportunities
Staff have on-line access to the revised Special Education Plan. The revised Special
Education Plan is presented at meetings of Principals; Vice-Principals; Special Education
Resource Teachers and Educational Assistants annually.
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● amplification systems
● communication aids e.g. Boardmaker, Intellikeys, Speech Synthesizers
● adjustable desks or computer tables



Assessments and all other documentation used in support of SEA equipment purchases,
and the effective use of that equipment by the student are subject to review, approval and
audit by the Ministry.

The following provides a list of the type of professionals that the ministry expects would be
conducting relevant assessment to determine a student’s needs and identify appropriate
equipment supports. Assessments could be conducted by a:

● psychologist or psychological associate
● physician
● social worker
● audiologist
● speech and language pathologist
● augmentative communication therapist
● optometrist/ophthalmologist
● occupational therapist
● physiotherapist

* Recommendations from a Provincial School are also acceptable for equipment required to
support blind, deaf and deaf/blind students.

In addition, the Ministry will recognize recommendations from specialist teachers of the
blind, deaf, or deaf-blind who work for a school board where their qualifications and
expertise are recognized by the Provincial Schools Branch of the Ministry of Education.

2. A Copy of the Invoice or Proof of Cost

Proof of cost of equipment to be purchased followed by a copy of the actual invoice
is required. This documentation should show the student number of the person
assigned the equipment. The student number (or student name. date of birth, when
student number is not provided) must be associated with the equipment. This
permits equipment to be tracked should it move with the student to another board
later on.
If a student received equipment as part of an insurance settlement or benefit, the
Board must not make a SEA, as no cost will have been incurred.

SEA Portability

Equipment purchased with SEA funding is portable, and moves with the student from
school to school or board to board in Ontario. Where equipment is shared, the claim
and cost should be assigned to one student with the others noted as sharing it. A
Braille printer is an example of equipment that might be shared. If the student
attached to this claim moves, the equipment can be left in the school to support the
remaining students and a new claim may be made for the student who moves. The
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student’s old board does not get reimbursed for the $800, unless the boards have
made an agreement to do so. However, the student’s new board will be responsible
for any shipping and/or handling costs associated with the transfer of equipment.

a) Portability of Specialized Equipment

The following table provides a summary of the Ministry of Education’s expectations of
transfer situations where SEA funded equipment is expected to move with the student it was
purchased for.

To From District School Board District School
Authority

Hospital School
Authority

District School Board Yes Yes Yes
District School
Authority Yes Yes Yes
Hospital School
Authority Yes Yes Yes
Section 23 Program Yes Yes Yes
Provincial and
Demonstration
School Loans may be arranged Loans may be arranged Loans may be arranged
Private School No No No
Post-Secondary
Institutions
Employment settings,
Student Homes No No No
*Boards’ policies on disposing of used equipment could allow it to be sold at a
depreciated price. Boards should also have policies covering the loan of SEA funded
equipment for use in home instruction.

b) Ministry of Health and Long-Term Care Assistive Devices Program

The Ministry of Health and Long-Term Care’s (MOHLTC) Assistive Devices Program (ADP)
provides partial funding to individuals for some equipment intended for use primarily in the
home. By its nature, some of this equipment is portable and therefore can be used at both
home and school. Cost-sharing arrangements are encouraged and may be claimed when
they surpass $800 for the student in the school year. Where a duplicate piece of equipment
is needed because it is not portable between home and school, the board may submit for
the duplicate piece of equipment used at school. An SEA claim may not be made for the
portion of the cost eligible for funding assistance under ADP for the equipment. For further
information about the ADP program, please contact the MOHLTC - ADP office through the
“blue pages” of your local telephone directory.
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How to Access Service for Students Requiring an Augmentative or Alternative
Communication or Writing Aid Assessment

● The student who has a physical diagnosis and/or is nonverbal may benefit from an
augmentative communication assessment to address face-to-face communication
and/or writing aids needs. Schools would access the board’s Speech-Language
department and Clarington schools may also refer to the Communication and Writing
Aids
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● In order to accommodate the student’s need to do homework
assignments, portable equipment (i.e. laptop computers) may travel
from school to home with the author r





Transportation

Students identified with an exceptionality are transported with other students whenever
possible. In the event that the needs of an individual student are such that the student’s
welfare and/or the welfare of others is at risk, students may be transported individually or in
small groups. Many bus companies have modified buses

he



SPECIAL EDUCATION ADVISORY COMMITTEE (SEAC)

Names and Affiliations of PVNCCDSB SEAC Members

SEAC member Organization/Association &
Address

Telephone

Clare Paterson Northumberland Child Development
Centre
38 Walton St., Port Hope, On, L1A
1N1

(905) 885-8137 ext. 212
clare@ncdcent.com

Shawna Belcourt Community Living Peterborough
223 Alymer St.
Peterborough, On K9J 3K3

(705) 743-2412 ext. 510
sbelcourt@clth.ca

Cheryl
Kottelenberg

Catulpa Community Support
Services
285 Aylmer St.
Peterborough, ON K9J 7M4

(705) 876-7160
ckottelenberg@catulpa.on.ca

Trustee Kathleen Tanguay (905) 885-1556
ktanguay@pvnccdsb.on.ca

RESOURCE
Jonathan Di Ianni
Superintendent of
Learning/Special
Education
Services/Safe
Schools

PVNC Catholic District School
Board
1355 Lansdowne Street West
Peterborough, ON, K9J 7M3

(705) 748-4861 Ext. 1226
1-800-461-8009
jdiianni@pvnccdsb.on.ca

Karen Spenceley
Vice Principal of
Special Education

PVNC Catholic District School
Board
1355 Lansdowne Street West
Peterborough, ON, K9J 7M3

(705) 748-4861 Ext. 1272
kspenceley@pvnccdsb.on.ca

Ashleigh Faulkner
Administrative
Assistant to
Special Education
Services

PVNC Catholic District School
Board
1355 Lansdowne Street West
Peterborough, ON, K9J 7M3

(705) 748-4861 Ext. 1226
afaulkner@pvnccdsb.on.ca

The Special Education Advisory Committee (SEAC) is dedicated to meeting the needs of all
students. SEAC supports the Ministry and the Board’s commitment to integration and
providing an individual program to meet specific needs. SEAC also recognizes that some
students require additional support to be successful and encourages a range of placements.
SEAC members monthly review the programs and services for our exceptional students and
make recommendations to the Board. Recommended actions are presented, voted on and
discussed and when approved e᐀r
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Meeting Times and Locations
SEAC holds regular monthly meetings, held usually at the Education Centre. All meetings
are open to parents and the school community. Meeting date, time and location are posted
in the Bulletin from the Director of Education, ‘From the Boardroom’, the Board agenda and
other publications which are available in all schools. The agenda is developed by the Chair,
members of SEAC and the Superintendent of Learning/Special Education Services. SEAC
members may request presentations or information from staff as agendas item. The agenda
and minutes of SEAC meetings are public documents and are available upon request and
on the Board’s website.

Selection Procedures
SEAC is composed of representatives who are nominated as SEAC representatives on
behalf of their associations for Board approval, trustees and staff. The Board ensures that
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How Parents Make Their Views Known To SEAC
Parents who wish to contact members of SEAC may phone; e-mail or send letters. All mail
addressed to the SEAC chairperson is forwarded directly and as quickly as possible.
Parents are also welcome to attend SEAC as an auditor. If the parent wishes to make a
presentation to SEAC or engage in the discussion, the parent
contacts the Superintendent of Learning/Special Education Services. Individual or personal
concerns are redirected to school staff thuridheysccdt r consern satse
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COORDINATION OF SERVICES WITH OTHER MINISTRIES OR
AGENCIES

School Entry
When a new student with special needs is seeking a placement in one of our schools, the
Principal contacts the parent(s)/guardian(s) of the student with special needs in order to
schedule an intake meeting prior to the student being registered at the school. The
parent(s)/guardian(s) are informed that they may bring to the meeting anyone they feel is an
advocate for their child. The parent(s)/ guardian(s) are also asked by the principal to bring
along any current therapy and/or assess-砀rent
ing









A formal, written document which outlines the terms and conditions of an external
partnership that is signed prior to the implementation of the partnership activities.

5.0 PROCESS COMPONENTS
Responsibility
The Superintendent of Special Education Services shall be responsible to oversee this
protocol.

Board Level Committee
A board level committee will convene once each academic year or more often as necessary
to







�@ Termination of Agreement
The terms of termination should be specified in each Partnership Agreement. It will be
understood that the Principal or Board may at any time terminate access to the school
premises of any individual as per the Education Act. It will also be agreed that the
external agency, the school or the Board may terminate the Partnership Agreement on
thirty days written notice.

�@ Research/ Program Evaluation
The Peterborough Victoria Northumberland and Clarington Catholic District School
Board works in cooperation with institutions, agencies and individuals in the conducting
of research which will be of benefit to the pupils and employees of the Board as well as
the community at large. Research requests shall be made in accordance
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http://www.pvnccdsb.on.ca

